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Abstract: Learning is an integral part of man that promotes the wellbeing of the learners in diverse ways. In the
economics of education literature, little emphasis was placed on student happiness in learning that would assist
in increasing human capital stock. Although there are works of literature on gross national happiness (GNH)
used in place of gross domestic product (GDP) to explain economic growth, the student happiness indicator in
educational processes requires attention for optimal productivity, performance, achievement and future wages
satisfaction of the student. This paper, therefore, is a literature perspective that links the economic, physical,
psychological and psychosocial concepts of happiness in association with cognitive, affective, mind and
emotions. Thus, the paper is of the view that student growth in learning is determined by gross student
happiness (GSH) during school activities and that the promotion of happiness in learning can be justified by
economic, social, environmental and status inequality.
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I.  Introduction

Earlier scholars in the economics of education regarding human capital theory (Becker, 1964; Schultz,
1961) had postulated that skills are developed from education which increases productivity. Education, to a
large extent, explains the differentials in wages of workers. Also, wages in turn correlate with workers’
productivity. As it is, in the notion of education acquisition, the highest education of workers would earn
graduates of higher learning higher wages (Kampelmann, Rycx, Saks, & Tojerow, 2018). While wages correlate
with the level of education acquired (Kampelmann et al., 2015), achieving the best level of education that would
lift an individual child out of poverty is presumed to be associated with the condition of the child's happiness
during learning. Having this background, students in educational processes could acquire the skill(s) equally or
unequally in the distribution because of psychological indicators affecting their minds and emotions during the
learning processes. The mind and emotion, when they are filled with happiness, in no small measure, would
likely influence student productivity in learning.

Happiness is a psychological factor that has its root in the heart and mind. Happiness could assist in
critical thinking, increase morality for learning and cognitive ability of the child to perform academically.
However, in theory, and practice, happiness is critically analysed as subjective (Saricam, 2014; Haybron, 2003;
Veenhoven, 2005). It is subjective when a child acquires classroom knowledge and gets satisfaction even
without smiling with friends/colleagues. Also, female student happiness may be subjective when a male
counterpart is doing better, and use that to oppress her, although being in attendance of classes together, yet
contented with her learning (Saricam, 2014). Simply put, students' happiness is manifested when students are
doing better in many of the coordinate happiness indicators (e.g. mind and emotion) such as having contentment
for possessing the ability to pay school fees, rent a good apartment, pass his/her courses very well, etc.

In the economic and development literature, little attention is paid to happiness as a significant factor
that could raise the level of performance and future wage bill of a child when given a secular job appointment.
Most of the literature specifically dealt with risks in schooling (Obasuyi et al., 2020). Several studies have
analysed the socioeconomic indicators that could lead a child to complete the seven levels of education or
otherwise (Thomas et al., 2001; Anilan, 2014; Sheffield et al., 2017; Goldman, 1995). It is on the basis of this
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argument that this paper delves into the issues of understanding students’ growth through a literature
perspective.

Concept of Happiness

Prior to the publication titled “The Psychology of Happiness” written by Walter A. Pitkin in 1929,
happiness was understood as “positive mood” or “positive emotions” of an individual (Kaufmann et al., 2019,
p.1014) Contrary to that, Walter's publication argued that enjoyment and pleasure relating to human emotions
differs from the state of happiness (Diener, et.al. 2017). Opportunity acquired or breakthrough coming up
through ‘chance’ does not explain happiness. Thereafter, this position of Walter led to the divergence of the
meaning of happiness, as we provide a few of these definitions here.

The first definition is the argument that happiness arises when “people’s evaluations of their lives and
encompasses both cognitive judgments of satisfaction and affective appraisals of moods and emotions”
(Kaufman et al., 2018). The key ideas of the definition include evaluation of their lives; cognitive judgments of
satisfaction; and appraisal of moods and emotions. From these, happiness goes beyond mood to comprise
human emotions and satisfaction. This is classified as subjective happiness (Oerlemans, & Bakker, 2018).
However, the control appraisal position has been questioned showing that individual appraisal of one’s life is
subject to biases. In other words, no amount of individual control appraisal could converge to produce expected
happiness (Kaufman et al., 2018).

Second, “happiness can be thought of as an emotional state that reflects a high level of mental and/or
emotional well-being” (Dubner, 2013, p.92). Dubner, (2013, p.92) further defines happiness “as a complex
binary construct that encompasses subjective elements of both affect and cognition that contribute to wellbeing”.
The binary construct in the definition is affect and cognitive that correlates with well-being.

Third, the above definitions followed the psychologist’s position. However, a large number of
economists and development experts in the field of experimental economics defined happiness to be “an
individual happiness over a given time period as the integral of the reported momentary happiness flow”. In this
instance, happiness is measured as a time period associated with flow factors of happiness. Still, like Kaufman
et al. (2018) that support Zhou (2010) argument, the individual appraisal of happiness nullifies the
“intertemporal of happiness data” (Zhou, 2010, p.9). In other words, individually reported measures of
happiness could allow for distortion in the outcome.

Finally, in human, happiness usually has “positive affect and life satisfaction” when he/she experiences
less negative effect (Diener, 2000; Saricam, 2014, p.686).

I1. Theoretical Perspective of Happiness

There are different theories associated with happiness that could be linked to student happiness in
learning.

This paper draws from the literature of Amartya Sen on the “Capabilities” Approach to human welfare.
In his work, he argued on the normative position which was drawn from normative parity in human
development. Rhetorically, Amartya Sen asked the question: can people be able to be and do desirable things in
life? (UNDP, 2015; Obasuyi, 2018, p.80). The point being driven home here is that human welfare should be
measured beyond the position of the core economists on a utility perspective. Rather, welfare should be
measured with human abilities to do basic things or to be in a condition of being, known as capabilities.
Consequentially, the acquired capability comes with freedom across the households in possession of it
(Nussbaum, 2000a, 2000b; Sen, 1999a, 1999b; Stanton, 2007). This approach simply proposes egalitarianism to
different persons or groups of persons such that some have the ability or is capable of doing certain things than
the other (Garnham, 1997).

Another consequential effect of being capable is the association with a good life (Veenhoven, 2014). In
human development theory, happiness is associated with a good life. Hence, a good life has been reflected in the
development literature and philosophy of happiness books (Veenhoven, 2014). Starting with a philosophical
perspective, earlier philosophers advocated for a good life as reflected in the writing of Stoics and Aristotle.
Over the centuries, two sides of the coin existed in the measurement of happiness. On the one hand, happiness is
subjective as it is difficult to ascertain if one is truly happy. On the contrary, it is objective when one considers
the factors that make him get life freedom (Sen, 1999b). The more one acquires life freedom, particularly the
capacity of doing something that leads to good health, productivity and abandoning poverty, the more the
happiness (Sen, 1999a; Obasuyi, 2018).

Let us understand better each of the concepts that are associated with good life which are also
connected to individual happiness. First is the economic measurement of happiness. Second, the concept of
livability was often associated with ecological and sociological studies. It is about living in an environment and
being happy with the external condition where society plays a paramount role in happiness development. As
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such, Veenhoven (2014) argued that livability can be measured using environmental indicators such as traffic
jams, roads, sewers, landscaping, lawns, building ghettos, hostels, etc. This is because a large portion of
people’s life depends on the external conditions around them to develop happiness. Understanding the
environment equally projects the extent that social external factors such as discrimination, oppression, inequality
and poverty are well managed to recover, rebuild and retain good life for happiness development. In the recent
position, livability is connected with housing either in terms of quality, location or accessibility (Kovacs-Gyori,
Cabrera-Barona, Resch, Mehaffy & Blaschke, 2019).

Third, life-ability was a concept used by Veenhoven (2014) which was derived from Sen (1999a)’s
work on capability. There are different opinions on how life ability could be measured. It ranges from the
classical approach to the philosophy of the moralist, the business approach, the preaching of the confusionist
and the contemporary psychologists. These ideologies from different schools of thought brought out
measurement indicators including wisdom, intellectual ability of the person, perseverance, rationality, personal
autonomy and mental health (Veenhoven, 2014) for measuring life-ability

I11. Educational Perspectives
Education and Happiness

Several studies have confirmed that education significantly contributes to growth (Nowak, & Dahal,
2016; Grant, 2017; York jr, 1963). Hence, several countries, particularly developed countries, prioritized
education to increase human capital development that contributes to growth. While this is happening in the
developed and high middle-income countries, although at varying degrees, education inequality permeates the
developing countries (Obasuyi & Rajah, 2019). Students are dropping out of school in large numbers which led
to developing measurement variables for identifying factors determining educational inequality (See Obasuyi,
Rajah & Santa, 2020). Still, literature has not clearly confirmed the role of student happiness in learning to curb
the education inequality vulnerabilities.

From the above conceptualizations of happiness, the ideas put across could be applicable to classroom
learning. For example, a student is likely to be happy when his/her mood, emotion and satisfaction are
optimized during learning. If optimized, holding other factors constant, the happiness of the student could lead
him/her to attain the highest level of education. Happiness is positively related to learning outcome, productivity
or final grade obtained from learning institutions. Hence, happiness in learning is the degree to which a student’s
happiness acquired is optimized through the stability of student’s emotions, moods and satisfaction which helps
him/her to attain a particular level of education towards earning a good living (Sen, 1999a). This paper,
therefore, refers to it as ‘Gross Student Happiness’ (GSH) for quantitative experimentation.

Happiness as Subjective Indicator in Learning

Let us discuss happiness as subjective. There are two subjective dimensions to happiness that could
impact on student learning — the hedonic and cognitive dimensions. The hedonic dimension explains the degree
to which all affective indicators for a person’s experiences are satisfying. The second dimension is about
contentment, which is the degree to that individual aspirations are met (Sarigam, 2014; Haybron, 2003;
Veenhoven, 2005; Chekola, 2007). While distinguishing these dimensions, psychologists put it more
straightforward — psychological happiness deals with the state of mind while prudential happiness deals with
human wellbeing or good living (Haybron, 2003; Chekola, 2007; Saricam, 2014). So, it can simply be said that
subjective happiness associates with “social happiness or life satisfaction” (Saricam, 2014, p. 686).

How does subjective happiness apply to learning activities? First, the classroom is the centre where
students acquire experiences. The optimal state of learning experiences that deals with the student’s mind or
emotion would explain the degree of happiness of the student about what he/she is learning or have learnt. For
example, the lower the degree of happiness in classroom learning would have two effects — poor academic
performance and low status after graduation due to poor grades. The poor grade usually destabilizes the
graduates in that, he/she cannot fully explore the labour market. When these occur in child life, the child
accumulated experiences would earn him/her low wages/income due to low educational attainment, thereby
providing the possibility for increasing future poverty.

Second, every student has goals to meet in the educational transition. At every stage of transition, there
is a demand for meeting the goal of a good grade. Thus, the cognitive dimension of the student is to be
contented with the grade got at that stage to make him/her express happiness. Simply, all indicators that would
make him/her happy during the period of learning are met. Otherwise, the consequence of a student’s low
achievement in learning, as defined by the teacher’s output, explains the degree of his/her unhappiness in
learning at that time period.

Third, from a psychology and economics point of view, subjective happiness has indicators to explain
it. Emotion, mood and satisfaction are psychological indicators while child health, education and standard of
living are measures for the economic aspect (Sen, 1999a, 1999b).
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Why We Need Happiness in Learning

An orient adage postulates that one is sexually inspired when the heart and mind are in the condition of
happiness. In other words, what we do that is associated with happiness would produce better achievement and
performance. Hence, the rationale for children's happiness in learning could be in four categories.

Economic Reason

The freedom proposed in Sen (1999a) is associated with the ability to migrate from relative poverty to
prosperity. In other words, being wishes to do what others are doing when having the economic ability to do it.
In this case, it is essential to argue that the student’s economic condition dictates student happiness in his
learning capabilities. For example,the level of income of the parents, guardians, etc. matters to students’ ability
to perform better in the classroom. For example, when examination is approaching, the non-payment of school
fees would distort the mind and emotions of the student which would lead to internally unhappiness in learning.

Social Reason

Socially, society consists of different social strata where everyone wants to be socially identified. Likewise,
every student wants to belong to certain social strata within the school premises that would translate to a larger
society for acceptance. Hence, a state of happiness for a student is his capability to integrate into any of the
social strata within the school premises improves his social status. Better social academic status leads to
students’ higher productivity in learning.

Environmental reason

A secondary school student was asked to state the kind of university he would like to attend. He started
choosing the University of Lagos, the University of Ibadan and Obafemi Awolowo University, all in Nigeria. He
added that those universities are beautiful and attractive. This is to argue that the physical environment is
associated with the emotions of the student or student to be in an institution. In the wisdom of this paper, it is
necessary to argue that a serene environment glamours the heart and directly stimulate interest in learning. As
such, students would be much concerned to attend an institution where the physical environment is attractive for
learning. This stage of choosing an institution that is attractive has already stimulated affective constituents of
the proposed applicant, known as hedonic level (Haybron, 2003; Kashdan, 2004; Brilde, 2007). The mind and
emotions would be instilled in the learning process with the quality of academic performance and achievement
that yields happiness. Simply, psychological happiness focuses on the state of mind while prudential happiness
focuses on the well-being of the student (Haybron, 2003; Chekola, 2007).

Status Inequality Reason

In education distribution, educational attainment determines unequal education (Wu et al., 2008; Thomas et al.,
2001; Agrawal, 2014). From the education attained, status is determined through social stratification (Montt,
2011). In this instance, the dropout children from school have been associated with several factors comprising
economic, academic performance, health, peer pressure, etc. (Obasuyi, et al. 2020). These constitute factors that
trigger student unhappiness during the learning process that could lead to inequality of status at the labour
market.

IVV. Conclusion

This paper is a literature perspective on happiness with a link to understanding student happiness in
learning. While happiness is an integral part of man, it is subjective. The subjectivity of happiness is explained
by the hedonic and cognitive dimensions. The hedonic dimension shows that human experiences are satisfying
while the cognitive is about contentment which explains the extent of meeting individual aspirations. With this,
mind and emotions are to work together in a student to yield optimal happiness in learning. In other words, the
growth of students in learning is determine through experimentation of gross student happiness (GSH) proposed
in this paper, that is, all educational, economic, social, environmental, etc. indicators which are in association
with ‘student’s being’ give the best in the student’s happiness in learning.

Acknowledgement
Authors appreciate Tertiary Education Trust Fund (TETFunD) Nigeria, for sponsoring this research article.

References
[1]. Agrawal, T. (2014). Educational inequality in rural and urban India. International Journal of Educational Development, 34, 11-19.

DOI: 10.9790/7388-1202045660 www.iosrjournals.org 59 | Page



Student’s Happiness In Learning: The Literature Perspective

8.
9.

[10].
[11].
[12].
[13].
[14].
[15].
[16].
[17].
[18].
[19].
[20].
[21].
[22].
[23].
[24].
[25].
[26].
[27].
[28].

[29].
[30].

[31].
[32].
[33].

[34].

[35].
[36].

[37].

[38].

Anilan, B. (2014). A study of the environmental risk perceptions and environmental awareness levels of high school students. Asia-
Pacific Forum on Science Learning and Teaching, 15(2), 1-23.

Becker, G. (1964). Human Capital, 2nd edn. New York: Columbia University Press.

Briilde, B. (2007). Happiness theories of the good life. Journal of Happiness Studies, 8(1), 15-49.

Chekola, M. (2007). Happiness, rationality, autonomy and the good life. Journal of Happiness studies, 8(1), 51-78.

Diener, E. (2000). Subjective well-being: The science of happiness and a proposal for a national index. American psychologist,
55(1), 34.

Diener, E., Heintzelman, S. J., Kushlev, K., Tay, L., Wirtz, D., Lutes, L. D., & Oishi, S. (2017). Findings all psychologists should
know from the new science on subjective well-being. Canadian Psychology/psychologie canadienne, 58(2), 87. DOI:
10.20472/ES.2016.5.2.002

Dubner, D. (2013). The Psychology and Science of Happiness: What Does the Research Say? Counseling and Wellness: A
Professional Counseling Journal, 4, 92-106.

Dubner, D. (2013). The psychology and science of happiness: What does the research say? Counseling & Wellness: A
Professional Counseling Journal, 4, 92-107.Evidence from Nepal. International Journal of Economic Sciences, V(2), 22-41.
Garnham, N. (1997). Amartya Sen’s “Capabilities” Approach to the Evaluation of Welfare: Its Application to Communications.
Journal of the European Institute for Communication and Culture, 4, 425-34

Grant, C. (2017). The contribution of education to economic growth. Knowledge, Evidence and Learning for development
Retrieved from Institute of Development Studies, https://opendocs.ids.ac.uk/opendocs/handle/20.500.12413/13117

Goldman, L. R. (1995). Case studies of environmental risks to children. The Future of Children, 5, 27-33.

Haybron, D. M. (2003). What do we want from a theory of happiness? Metaphilosophy, 34(3), 305-329.

Kampelmann, S., Rycx, F., Saks, Y., & Tojerow, |. (2018). Does education raise productivity and wages equally? The moderating
role of age and gender. 1ZA Journal of Labor Economics, 7(1), 1-37.

Kashdan, T. B. (2004). The assessment of subjective well-being (issues raised by the Oxford Happiness Questionnaire). Personality
and individual differences, 36(5), 1225-1232.

Kaufman, M., Goetz, T., Lipnevich, A. A., & Pekrun, R. (2018). Do positive illusions of control foster happiness? Emotion,
September 20, no pagination specified. doi: ~ 10.1037/emo00000499

Kaufmann, M., Goetz, T., Lipnevich, A. A., & Pekrun, R. (2019). Do positive illusions of control foster happiness? Emotion, 19(6),
1014-1021.

Kovacs-Gydri, A., Cabrera-Barona, P., Resch, B., Mehaffy, M., & Blaschke, T. (2019). Assessing and representing livability
through the analysis of residential preference. Sustainability, 11(18), 4934.

Montt, G. (2011). Cross-national differences in educational achievement inequality. Sociology of Education, 84(1), 49-68.

Nowak, A. Z. & Dahal, G. (2016) . The contribution of education to economic growth:

Nussbaum, M. C. (2000a). Women's capabilities and socail justice. Journal of Human Development, 1(2), 219-247.

Nussbaum, M. C. (2000b). Women and Human Development: The Capabilities Approach. United States of America: Cambridge
University Press.

Obasuyi, F. O. T., & Rasiah, R. (2019). Addressing education inequality in sub-Saharan Africa. African Journal of Science,
Technology, Innovation and Development, 11(5), 629-641.

Obasuyi, F. O. T., Rasiah, R., & Chenayah, S. (2020). Identification of measurement variables for understanding vulnerability to
education inequality in developing countries: a conceptual article. SAGE Open, 10(2), 2158244020919495.

Obasuyi, F.O.T. (2018). Education inequality and poverty: evidence from sub-Saharan African countries. A PhD Thesis submitted
to the University of Malaya, Kuala Lumpur Malaysia

Oerlemans, W. G. M., & Bakker, A. B. (2018). Motivating job characteristics and happiness at work: A multilevel perspective.
Journal of Applied Psychology, 103, 1230 — 1241. doi:10.1037/apl0000318

Schultz, T. W. (1961). Investment in human capital. The American economic review, 51(1), 1-17.

Sen, A. (1999a). Commodities and Capabilities. New York: Oxford University Press.

Sen, A. (1999b). Development as Freedom. India: Anchor.

Skinner, E. A. (1996). A guide to constructs of control. Journal of Personality and Social Psychology, 71, 549 -570.
http://dx.doi.org/10.1037/0022-3514.71.3.549

Sheffield, P. E., Uijttewaal, S. A., Stewart, J., & Galvez, M. P. (2017). Climate change and schools: Environmental hazards and
resiliency. International Journal of Environmental Research and Public Health, 14(11), 1397

Stanton, E. A. (2007). The human development index: A history. PERI Working Papers, 85. Retrieved from
https://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1101&context=peri_working  papers

Thomas, V., Wang, Y., & Fan, X. (2001). Measuring Education Inequality: Gini Coefficients of Education. Policy Research
working paper 1936, World Bank Institute. Retrieved from: http://elibrary.worldbank.org/doi/pdf/10.1596/.

UNDP  (2015). Human Development Report 2015: Work for Human Development Retrieved from:
http://hdr.undp.org/sites/default/files/2015_human_development_report.pdf

Veenhoven R. (2012). HAPPINESS: Also known as ‘life-satisfaction” and ‘subjective well- being’, Erasmus University,
Rotterdam. In: Kenneth C. Land, Alex C. Michalos, and M. Joseph Sirgy (Eds.) Handbook of Social Indicators
and Quality of Life Research. 2012 Dordrecht, Netherlands: Springer Publishers. page 63-77. DOI 10.1007/978-94-
007-2421-1 3.

Veenhoven, R. (2005). Inequality of happiness in nations. Journal of Happiness Studies, 6(4), 351-355.

Veenhoven, R. (2014). Happiness: History of The Concept. In Wright J. &, Christian Fleck, C., (Eds.) International Encyclopedia of
Social and Behavioral Sciences. Retrieved from
https://personal.eur.nl/veenhoven/Pub2010s/Happiness%20History%200f%20the%20 concept.pdf

York Jr, E. T (1963). Education and  economic  growth. No. 768-2016-51746, pp.  31-40).
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=EDUCATION+AND+ECONOMIC+GROWTH+E.+T.+York%2C+J
r.&btnG=

Zhou, H. (2012). A New Framework of Happiness Survey and Evaluation of National Wellbeing. Social Indicators Research, 108(3) ,
491-507 Retrieved from  https://www.monash.edu/ _data/assets/pdf file/0008/925460/ and_produquality-

adjusted human_capitalctivity growth 1.pdf

Folorunso Obayemi Temitope OBASUY1, et. al. " Student’s Happiness In Learning: The Literature
Perspective.” I0SR Journal of Research & Method in Education (IOSR-JRME), 12(02), (2022): pp. 1€
56-60.


https://opendocs.ids.ac.uk/opendocs/handle/20.500.12413/13117
https://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1101&context=peri_working
http://elibrary.worldbank.org/doi/pdf/10.1596/
https://personal.eur.nl/veenhoven/Pub2010s/Happiness%20History%20of%20the%20%09concept.pdf
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=EDUCATION+AND+ECONOMIC+GROWTH+E.+T.+York%2C+Jr.&btnG
https://scholar.google.com/scholar?hl=en&as_sdt=0%2C5&q=EDUCATION+AND+ECONOMIC+GROWTH+E.+T.+York%2C+Jr.&btnG
https://www.monash.edu/__data/assets/pdf_file/0008/925460/_and_produquality-adjusted_human_capitalctivity_growth_1.pdf
https://www.monash.edu/__data/assets/pdf_file/0008/925460/_and_produquality-adjusted_human_capitalctivity_growth_1.pdf

